Partnership with parents by unknown
Partnership with parents
How good
is our school? SELF-EVALUATION SERIESE
Partnership with parents
ii
© Crown copyright 2006
Astron B47314 9-06
ISBN 0 7053 1095 7
HM Inspectorate of Education
This material may be copied without further permission by education authorities and education institutions
in Scotland for use in school self-evaluation and planning.
The report may be produced in part, except for commercial purpose, or in connection with a prospectus
or advertisement, provided that the source and date thereof are stated.
iii
Contents page
Introduction 1
The role of self-evaluation 6
Quality indicators and work pads 11
Appendix 1: Worked example 20
Appendix 2: Sources of support 22
iv
How good is our school?
1 Throughout this document, the term ‘school’ can be taken to include pre-school centres, primary, secondary
and special schools.
2 Throughout this document, the term ‘parents’ should be taken to include foster carers, residential care staff
and carers who are relatives or friends.
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Introduction
This document is one of a series of guides to self-evaluation which builds on
the advice given in the publication How good is our school? (2002 edition).
This guide should be used to evaluate the quality of parental partnerships and
is designed for use by teachers, managers, education support services, parents
and the bodies that represent them. It highlights effective ways in which
schools1 can work in partnership with parents2, for example to support their
children’s learning. It stresses the importance of ongoing partnerships to
improve parental understanding of how schools work and what teachers do,
and schools’ understanding of parents’ role as the first educators of their
children. The guide is intended to evaluate the quality of partnership
arrangements. It is essential that parents are active participants in the evaluation
process. High quality partnership arrangements will provide parents with good
opportunities to express their views and perceptions and raise issues that are
important to them and also provide parents with a better understanding of
how the school can best help them to support their children at home.
Parental involvement in education
There is considerable agreement that parental involvement in education has a
positive influence on children’s learning. By working closely together, schools
and parents can develop children’s attitudes to learning and ensure that
children achieve their full potential. Effective parental involvement provides
teachers with a clearer understanding of children’s home circumstances and
personal achievements and increases parental understanding of what children
are learning, how well they are achieving and how they can support learning
in the home environment. Clear channels of communication will ensure that
the school and parents can respond quickly and effectively to emerging issues
and concerns.
In the most effective partnership arrangements, parents will have a central
role to play in supporting key aspects of the school’s work and contributing
to the decision-making process. Partnerships are at their most effective when
schools treat parents equally, regard their views as important, taking these
fully into account and where parents recognise that this is the case. This will
happen when parents and school staff are committed to partnership working
and have a clear understanding of their respective roles.
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Schools should fully engage with all parents. Parents can be reluctant, or find
it difficult to engage with schools for a wide variety of reasons. Parents may
have had a negative experience of school themselves. Parents may have
language or sensory difficulties which could prevent them from engaging
easily with their children’s school. Non-resident parents who have parental
rights and responsibilities might not receive regular communications from
schools. Parents can be busy people who have a raft of competing priorities
in their lives. Schools need to seek out and engage these parents in the life
and work of the school.
A Curriculum for Excellence (2004)
Ambitious, excellent schools (AES) highlighted the importance of parental
involvement, for example in setting high expectations for young people.
It stressed the important role of parents in working with schools to identify
relevant and challenging improvement priorities. A Curriculum for Excellence
stressed that the curriculum should complement the important contributions
of families and communities in enabling the young people of Scotland to
develop as:
• successful learners;
• confident individuals;
• responsible citizens; and
• effective contributors.
In implementing A Curriculum for Excellence, effective partnership arrangements
will enable schools to build on children’s learning and achievements, within
and beyond school. The opportunity for teachers and parents to engage in a
curriculum from 3-18 can only enhance the commitment of partnership in
education. High quality partnerships will increase parental involvement and
support the key principles of A Curriculum for Excellence by:
• taking greater account of the close partnerships developed with parents at
the nursery stage;
• ensuring the experiences of children from the pre-school stage are
mirrored and built on in P1;
• ensuring consistent support and encouragement at school and at home
and actively involving parents in supporting learning;
• taking account of children’s wider experiences as well as using skills and
experiences which parents may have to enhance the curriculum in and out
of school;
• building effectively on prior learning and achievement;
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• taking greater account of the views and aspirations of parents and
children;
• taking greater account of home circumstances and experiences;
• sharing information about learning effectively between school and home;
and
• ensuring that school activities take account of learning outside school and
that parents value what is being learned and are involved in supporting
their children.
Scottish Schools (Parental Involvement) Act (2006)
The policy framework for parental involvement can be summarised as follows.
• The recognition of the vital role that parents play in their children’s
education.
• The need for clearer recognition of parental expectations.
• Increased opportunities for parents to express their views and raise issues
that are important to them.
• The need for parents to be taken seriously and to get acceptable responses
to requests and questions.
• The development of partnership arrangements which are parent friendly
and which take account of parental wishes, availability and circumstances.
• The right for parents to decide how the Parent Council in their school or
nursery should be organised.
• The right for the Parent Council to have information on matters of interest
to them and the right of individual parents to have information on their
own child’s education.
The impact of increased partnership and parental involvement will result in:
• greater understanding of family and community issues that may affect
children’s learning;
• greater understanding of how schools can best meet the needs of children,
parents and the wider community;
• closer links between the school and parents;
• an increased understanding of how parents can support their children’s
learning; and
• confidence that the partnership arrangements take full account of local
circumstances.
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Arrangements for parental involvement that are put in place to meet the
expectations of parents and the school are best when they emerge through
full discussion. Decisions taken with the active involvement of parents will be
based on an important shared understanding of the local situation. That will
ensure the agreed arrangements work well for all parents, no matter what
their circumstances. For example, it will enable parents to have the
information they want, at the right time, with the right level of detail and in
the right format. Parents will have opportunities to share their skills with the
school and be able to approach parents’ representative groups to discuss or
raise issues. As a result, all parents can be involved in ways that make a
difference to their children and to the work of the school and receive
appropriate support and encouragement in doing so.
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National Priorities
Effective partnerships can make an important contribution towards meeting the
National Priorities in school education. These contributions can be summarised
as follows.
1. To raise standards of education for
all in schools.
2. To establish effective teaching and
learning environments.
3. To promote equality and help every
learner benefit from education.
4. To work with others to teach
learners respect and the duties and
responsibilities of citizenship.
5. To equip learners with the skills,
attitudes and expectations necessary
to prosper in a changing society.
Well-informed parental involvement can
have a significant effect on children’s
achievements throughout their schooling.
Schools and nurseries should maximise
opportunities to reach out and engage
with parents and help them support their
children’s learning.
Teachers need to take account of learners’
experiences and achievements out of school
when setting high expectations for learning.
Schools need to ensure that all parents
have opportunities and appropriate advice
to help them support their children’s
learning. Schools should work actively
with parents to encourage all learners to
value diversity and challenge stereotypes
in the local, national and world-wide
contexts.
Parents and families are the most
important influences on children’s lives.
Parents, learners, staff and the wider
community should work in partnership to
develop all areas and aspects of
citizenship.
Effective partnerships can help parents to
raise their children’s aspirations and
expectations, and can also develop
children’s and their own engagement in
lifelong learning.
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The Role of self-evaluation
This self-evaluation guide will help you to evaluate your current practice and
identify strengths and areas for further development. A range of support
materials is available for schools and parents to complement the content of
this self-evaluation guide (Appendix 2). Working together, schools and
parents can use the resources to identify ways of improving the quality of
partnerships and level of parental involvement.
The workpads in the guide have been prepared to assist you to assess current
strengths and areas for improvement. A range of approaches and sources of
information should be used to collect evidence. For example, first-hand
evidence from questionnaires and interviews with key stakeholders will ensure
that the views of parents and others are collected thoroughly and
systematically. It is very important to collect the views of all parents, including
those who have little or limited contact with the school. This will ensure that
the views of all parents are taken into account and will make sure that their
needs are met.
Involving parents fully in these processes will help to promote and build
effective communications and partnerships between the school and home.
Through discussing and agreeing priorities for improvement, schools and
parents can ensure that children’s learning and achievements are enhanced
and that the school’s overall effectiveness is increased.
This guide:
• asks key questions derived from themes within selected indicators from
How good is our school?;
• looks at how evidence can be captured from more than one source in
order to provide a robust basis for evaluations; and
• encourages staff to reflect upon and weigh up the strengths and areas of
improvement from observations in order to come to an overall evaluation
of the quality of provision.
You can then use the evaluations and evidence to plan for improvement and
to report on the standards and quality of what you have found.
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Planning for
improvement
Evaluation
Reporting on
standards and
quality
What are we
going to do now?
How are we
doing?
How do we
know?
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The following provides a helpful basis for summarising the evidence considered
for evaluating the relevant indicators from How good is our school?.
Note down the sources of evidence on which you are basing
your evaluation in the boxes below.
People consulted:
Direct observation undertaken:
Data analysed:
Documentation and resources reviewed:
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Fill in your record of the strengths and areas for improvement for each of
the quality indicators using the grids on the following pages.
In the box below, note the overall evaluation for each of the
indicators.
How well does your school communicate with parents
about children’s progress, achievement and
attainment?
How well does your school inform parents of
children’s progress in all aspects of school life?
How good is the exchange of information between
your school and parents on issues relating to
children’s care and welfare?
How effectively does your school make full use of
parents’ knowledge and expertise to support the
curriculum and the vocational guidance programme?
How effectively does your school develop the
relationship between parents and relevant agencies?
How effectively does your school work in
partnership with parents, professionals, key agencies
and support workers?
How welcoming is your school to parents?
How successfully does your school consult with parents
and take full account of their views and concerns?
How effectively do you communicate with all parents?
How well does your school survey parental views as
part of your self-evaluation process?
Overall
evaluation
QI from
How good is
our school?
3.5
3.6
4.1
4.3
4.8
5.1
5.1
5.4
7.2
Key question
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The Journey to Excellence
Not all schools are at the same starting point with regard to self-evaluation.
Some schools have a strong sense of their strengths and weaknesses and a
track record for improvement. These schools are ready to aim for excellence.
In March 2006, HMIE published practical advice to those schools and pre-school
centres which were ready to aim for excellence. This publication, How good is
our school?: The Journey to Excellence, HMIE 2006, uses 10 dimensions which
describe the features of an excellent school.
One of these dimensions focuses on Working with parents to improve
learning. Schools may find it helpful to explore the key features of this
dimension as they improve their partnerships with parents. Detailed information
can be found in How good is our school?: The Journey to Excellence, pages 75-81.
Dimension 6
• Developing parents’ support for their children’s learning
• Active involvement of parents in school activities
• Collaboration and representation
The 10 Dimensions of Excellence
PROMOTES
WELL-BEING AND
RESPECT
WORKS TOGETHER
WITH PARENTS TO
IMPROVE LEARNING
WORKS IN
PARTNERSHIPS WITH
OTHER AGENCIES AND
ITS COMMUNITY
VALUES AND
EMPOWERS ITS STAFF
AND
YOUNG PEOPLE
DEVELOPS A
COMMON VISION
AMONGST CHILDREN
AND YOUNG PEOPLE,
PARENTS AND STAFF
REFLECTS ON ITS
OWN WORK AND
THRIVES ON
CHALLENGE
FOSTERS HIGH
QUALITY LEADERSHIP
AT ALL LEVELS
DEVELOPS A
CULTURE OF
AMBITION AND
ACHIEVEMENT
ENGAGES YOUNG PEOPLE
IN THE HIGHEST QUALITY
LEARNING ACTIVITIES
FOCUSES ON OUTCOMES AND
MAXIMISES SUCCESS FOR
ALL LEARNERS
SUCCESSFUL
LEARNERS
EFFECTIVE
CONTRIBUTORS
RESPONSIBLE
CITIZENS
CONFIDENT
INDIVIDUALS
LE
A
RN
ING
AND TEACHIN
G
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Quality indicators and work pads
Introduction
The following pages focus on selected indicators and themes from How good
is our school?. This section consists of work pads for use to evaluate the quality
of your partnership with parents. Each activity highlights the key questions for
you to ask, and provides space for you to record strengths and areas for
development. Schools should ensure that parents are involved as partners in
the process, so that the evidence takes full account of the extent to which
parents feel involved in the life and work of the school and in their children’s
learning. Evaluations and sources of evidence should be shared openly to
reinforce that parents are listened to, are taken seriously and are able to influence
decisions. In addition, plans to address identified areas for development
should be agreed and shared with parents.
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p
in
g
su
ch
p
ol
ic
ie
s
an
d
en
co
ur
ag
e
th
em
to
be
in
vo
lv
ed
in
m
ak
in
g
th
e
p
ol
ic
ie
s
w
or
k
ef
fe
ct
iv
el
y.
In
ad
di
tio
n,
p
ar
en
ts
ne
ed
to
be
aw
ar
e
of
th
e
p
ro
ce
du
re
s
us
ed
by
th
e
sc
ho
ol
w
he
re
p
ar
en
ts
or
te
ac
he
rs
ha
ve
co
nc
er
ns
ov
er
ch
ild
re
n’
s
ca
re
an
d
w
el
fa
re
.
Th
er
e
sh
ou
ld
be
m
an
y
p
os
iti
ve
ex
am
p
le
s
of
ac
tiv
e
pa
rt
ne
rs
hi
p
be
tw
ee
n
ho
m
e
an
d
sc
ho
ol
an
d
ev
id
en
ce
of
m
ut
ua
lr
es
pe
ct
an
d
po
si
tiv
e
re
la
tio
ns
hi
ps
.T
he
se
sh
ou
ld
en
su
re
hi
gh
le
ve
ls
of
co
m
m
un
ic
at
io
n
w
hi
ch
sh
ou
ld
im
p
ac
t
on
p
as
to
ra
lc
ar
e,
p
ro
m
ot
e
he
al
th
y
an
d
se
lf-
re
sp
ec
tin
g
lif
es
ty
le
s,
de
ve
lo
p
p
os
iti
ve
re
la
tio
ns
hi
p
s
an
d
ra
is
e
ch
ild
re
n’
s
se
lf-
es
te
em
.
C
hi
ld
re
n
an
d
p
ar
en
ts
sh
ou
ld
be
ab
le
to
ra
is
e
co
nc
er
ns
w
ith
th
e
sc
ho
ol
,
an
d
th
e
sc
ho
ol
sh
ou
ld
re
sp
on
d
to
th
es
e
q
ui
ck
ly
an
d
ef
fe
ct
iv
el
y.
O
n
ra
re
oc
ca
si
on
s,
a
co
m
p
la
in
t
m
ay
no
t
be
re
so
lv
ed
an
d
p
ar
en
ts
an
d
ch
ild
re
n
ne
ed
to
be
aw
ar
e
of
th
e
sc
ho
ol
an
d
lo
ca
la
ut
ho
rit
y
co
m
p
la
in
ts
p
ro
ce
du
re
s.
In
fo
rm
at
io
n
ab
ou
t
th
e
co
m
p
la
in
ts
p
ro
ce
du
re
sh
ou
ld
be
av
ai
la
bl
e
in
al
le
st
ab
lis
hm
en
ts
.
In
or
de
r
to
su
p
p
or
t
ch
ild
re
n’
s
ca
re
an
d
w
el
fa
re
as
ef
fe
ct
iv
el
y
as
po
ss
ib
le
,k
ey
in
fo
rm
at
io
n
ne
ed
s
to
be
sh
ar
ed
be
tw
ee
n
ho
m
e
an
d
sc
ho
ol
.
Sc
ho
ol
s
sh
ou
ld
al
so
su
pp
or
t
th
e
sh
ar
in
g
of
in
fo
rm
at
io
n
w
ith
pa
rt
ne
r
ag
en
ci
es
th
at
m
ay
be
in
vo
lv
ed
w
ith
th
e
fa
m
ily
.
Pa
re
nt
s
ne
ed
to
un
de
rs
ta
nd
th
e
re
as
on
s
fo
r
sh
ar
in
g
in
fo
rm
at
io
n,
an
d
sh
ou
ld
be
in
vo
lv
ed
in
dr
aw
in
g
up
th
e
p
ro
to
co
lf
or
th
is
sh
ar
in
g.
K
ey
q
u
es
ti
o
n
s
To
w
ha
t
ex
te
nt
do
w
e
en
su
re
th
at
p
ar
en
ts
ar
e
aw
ar
e
of
th
e
sc
ho
ol
’s
p
ol
ic
ie
s
an
d
p
ro
ce
du
re
s
fo
r
su
p
p
or
tin
g
ch
ild
re
n,
an
d
ho
w
th
es
e
p
ro
ce
du
re
s
ar
e
im
p
le
m
en
te
d
in
p
ra
ct
ic
e?
H
ow
ef
fe
ct
iv
el
y
do
w
e
in
vo
lv
e
p
ar
en
ts
in
fo
rm
in
g
an
d
re
vi
ew
in
g
p
ol
ic
ie
s
an
d
p
ro
ce
du
re
s
fo
r
su
p
p
or
tin
g
ch
ild
re
n?
A
re
p
ar
en
ts
aw
ar
e
of
th
e
sc
ho
ol
’s
an
d
ed
uc
at
io
n
au
th
or
ity
’s
co
m
p
la
in
ts
p
ro
ce
du
re
s?
D
oe
s
th
e
p
ro
ce
ss
ad
dr
es
s
is
su
es
ra
is
ed
q
ui
ck
ly
an
d
ef
fe
ct
iv
el
y?
H
ow
w
el
lh
av
e
pa
re
nt
s
be
en
in
vo
lv
ed
in
es
ta
bl
is
hi
ng
ar
ra
ng
em
en
ts
fo
r
sh
ar
in
g
in
fo
rm
at
io
n
be
tw
ee
n
ho
m
e
an
d
sc
ho
ol
?
H
ow
ef
fe
ct
iv
el
y
is
ke
y
in
fo
rm
at
io
n
on
ch
ild
re
n
sh
ar
ed
be
tw
ee
n
pa
re
nt
s,
st
af
f
an
d
p
ar
tn
er
ag
en
ci
es
?
Ev
id
en
ce
St
re
n
g
th
s
A
re
as
fo
r
d
ev
el
o
p
m
en
t
P
as
to
ra
l
ca
re
.
Th
is
in
di
ca
to
r
is
co
nc
er
ne
d
w
ith
th
e
fo
llo
w
in
g
th
em
es
:
•
ar
ra
ng
em
en
ts
fo
r
en
su
rin
g
th
e
ca
re
,w
el
fa
re
an
d
pr
ot
ec
tio
n
of
pu
pi
ls
•
pr
ov
is
io
n
fo
r
m
ee
tin
g
th
e
em
ot
io
na
l,
ph
ys
ic
al
an
d
so
ci
al
ne
ed
s
of
in
di
vi
du
al
pu
pi
ls
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Partnership with parents
G
o
o
d
p
ra
ct
ic
e
Sc
ho
ol
st
af
f
sh
ou
ld
in
fo
rm
p
ar
en
ts
an
d
ch
ild
re
n
ab
ou
t
tr
an
sf
er
ar
ra
ng
em
en
ts
an
d,
w
he
re
ap
p
lic
ab
le
,
th
e
op
tio
ns
av
ai
la
bl
e
to
yo
un
g
p
eo
p
le
w
he
n
th
ey
ar
e
re
ad
y
to
p
ro
gr
es
s
to
th
e
ne
xt
st
ag
e
of
th
ei
r
ed
uc
at
io
n
or
in
to
em
p
lo
ym
en
t.
Th
e
ex
te
nd
ed
us
e
of
cu
rr
ic
ul
um
fle
xi
bi
lit
y,
p
ar
tic
ul
ar
ly
in
se
co
nd
ar
y
sc
ho
ol
s,
ha
s
m
ad
e
th
e
ta
sk
of
ex
p
la
in
in
g
fu
tu
re
op
tio
ns
to
ch
ild
re
n
an
d
p
ar
en
ts
m
or
e
co
m
p
le
x
an
d
m
or
e
im
p
or
ta
nt
.
W
hi
le
cu
rr
ic
ul
ar
an
d
vo
ca
tio
na
lg
ui
da
nc
e
sh
ou
ld
p
rim
ar
ily
ce
nt
re
on
ch
ild
re
n’
s’
in
di
vi
du
al
ac
hi
ev
em
en
ts
,
ab
ili
tie
s
an
d
ne
ed
s,
th
e
w
is
he
s
an
d
ex
p
ec
ta
tio
ns
of
p
ar
en
ts
sh
ou
ld
be
ta
ke
n
in
to
co
ns
id
er
at
io
n.
Sc
ho
ol
s
sh
ou
ld
be
p
re
p
ar
ed
to
us
e
th
e
ex
p
er
ie
nc
es
an
d
sk
ill
s
of
p
ar
en
ts
as
p
ar
t
of
th
ei
r
cu
rr
ic
ul
ar
an
d
gu
id
an
ce
p
ro
gr
am
m
es
.
M
an
y
p
ar
en
ts
ar
e
lik
el
y
to
be
ab
le
to
sh
ar
e
ex
p
er
ie
nc
es
of
fu
rt
he
r
an
d
hi
gh
er
ed
uc
at
io
n,
an
d
of
em
p
lo
ym
en
t
in
a
ra
ng
e
of
oc
cu
p
at
io
ns
.
K
ey
q
u
es
ti
o
n
s
H
ow
ef
fe
ct
iv
el
y
do
w
e
en
su
re
th
at
p
ar
en
ts
ar
e
w
el
li
nf
or
m
ed
ab
ou
t
th
e
ch
oi
ce
s
an
d
p
ro
gr
es
si
on
ro
ut
es
av
ai
la
bl
e
fo
r
th
ei
r
ch
ild
re
n?
To
w
ha
t
ex
te
nt
do
w
e
us
e
p
ar
en
ts
’
sk
ill
s
an
d
kn
ow
le
dg
e
in
as
p
ec
ts
of
cu
rr
ic
ul
ar
an
d
vo
ca
tio
na
lg
ui
da
nc
e?
To
w
ha
t
ex
te
nt
do
w
e
in
cl
ud
e
p
ar
en
ts
on
cu
rr
ic
ul
ar
w
or
ki
ng
gr
ou
p
s?
To
w
ha
t
de
gr
ee
do
w
e
su
p
p
or
t
p
ar
en
ts
to
ac
ce
ss
in
fo
rm
at
io
n
an
d
ad
vi
ce
on
fu
rt
he
r
le
ar
ni
ng
op
p
or
tu
ni
tie
s,
ca
re
er
ch
oi
ce
s
an
d
fin
an
ci
al
aw
ar
ds
fo
r
th
ei
r
ch
ild
re
n?
To
w
ha
t
ex
te
nt
do
w
e
ta
ke
p
ar
en
ts
’v
ie
w
s
an
d
ex
p
ec
ta
tio
ns
in
to
ac
co
un
t
du
rin
g
di
sc
us
si
on
an
d
m
ak
in
g
de
ci
si
on
s
on
co
ur
se
s?
Ev
id
en
ce
St
re
n
g
th
s
A
re
as
fo
r
d
ev
el
o
p
m
en
t
C
u
rr
ic
u
la
r
an
d
vo
ca
ti
o
n
al
g
u
id
an
ce
.
Th
is
in
di
ca
to
r
is
co
nc
er
ne
d
w
ith
th
e
fo
llo
w
in
g
th
em
es
:
•
pr
ep
ar
at
io
n
fo
r
ch
oi
ce
in
ed
uc
at
io
n,
tr
ai
ni
ng
or
em
pl
oy
m
en
t
•
ac
cu
ra
cy
an
d
re
le
va
nc
e
of
in
fo
rm
at
io
n
an
d
ad
vi
ce
•
ex
te
nt
to
w
hi
ch
gu
id
an
ce
is
fo
un
de
d
on
ap
pr
op
ria
te
co
ns
ul
ta
tio
ns
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How good is our school?
G
o
o
d
p
ra
ct
ic
e
Th
e
lo
ca
la
ut
ho
rit
y
ha
s
a
ke
y
re
sp
on
si
bi
lit
y
fo
r
su
p
p
or
tin
g
p
ar
en
ts
in
th
ei
r
in
vo
lv
em
en
t
w
ith
sc
ho
ol
s.
A
s
sc
ho
ol
s
ad
op
t
ar
ra
ng
em
en
ts
fo
r
cr
ea
tin
g
Pa
re
nt
C
ou
nc
ils
,
th
ey
w
ill
ne
ed
to
w
or
k
in
p
ar
tn
er
sh
ip
w
ith
th
e
lo
ca
la
ut
ho
rit
y
to
en
su
re
th
at
th
es
e
bo
di
es
re
ce
iv
e
tr
ai
ni
ng
,
on
go
in
g
su
p
p
or
t
an
d
up
-t
o-
da
te
in
fo
rm
at
io
n
to
en
ab
le
th
em
to
ca
rr
y
ou
t
th
ei
r
w
or
k
ef
fe
ct
iv
el
y.
In
fo
rm
at
io
n
on
le
ar
ne
rs
’p
ro
gr
es
s,
at
ta
in
m
en
t
an
d
ac
hi
ev
em
en
t,
al
on
g
w
ith
ke
y
p
as
to
ra
l
in
fo
rm
at
io
n,
ne
ed
s
to
be
tr
an
sf
er
re
d
an
d
us
ed
ef
fe
ct
iv
el
y
at
ke
y
p
oi
nt
s
of
tr
an
si
tio
n.
Pa
re
nt
s
ha
ve
a
ke
y
ro
le
to
p
la
y
in
ke
ep
in
g
th
e
ne
w
sc
ho
ol
or
cl
as
s
in
fo
rm
ed
of
im
p
or
ta
nt
as
p
ec
ts
of
th
ei
r
ch
ild
re
n’
s
p
er
so
na
la
nd
so
ci
al
de
ve
lo
p
m
en
t,
an
d
le
ar
ni
ng
ne
ed
s.
Th
e
Ed
uc
at
io
n
(A
dd
iti
on
al
Su
p
p
or
t
fo
r
Le
ar
ni
ng
)
(S
co
tla
nd
)
A
ct
,
20
04
m
ak
es
cl
ea
r
th
e
ac
tio
n
th
at
m
us
t
be
ta
ke
n
w
he
n
p
up
ils
w
ith
ad
di
tio
na
ls
up
p
or
t
ne
ed
s
tr
an
sf
er
s
fr
om
on
e
sc
ho
ol
to
an
ot
he
r.
A
dv
ic
e
on
th
is
ca
n
be
fo
un
d
in
ch
ap
te
r
fiv
e
of
Th
e
C
od
e
of
Pr
ac
tic
e,
20
05
.
Sc
ho
ol
s
ha
ve
th
e
op
p
or
tu
ni
ty
to
en
ha
nc
e
th
ei
r
lin
ks
w
ith
em
p
lo
ye
rs
th
ro
ug
h
de
ve
lo
p
in
g
cl
os
er
p
ar
tn
er
sh
ip
s
w
ith
w
or
ki
ng
p
ar
en
ts
.
So
m
e
fa
m
ili
es
re
ly
on
ad
di
tio
na
ls
up
p
or
t
fr
om
a
ra
ng
e
of
ag
en
ci
es
,
in
cl
ud
in
g
so
ci
al
w
or
k,
th
e
he
al
th
se
rv
ic
es
,
ho
m
e-
sc
ho
ol
lin
k
w
or
ke
rs
an
d
co
m
m
un
ity
le
ar
ni
ng
an
d
de
ve
lo
p
m
en
t.
Sc
ho
ol
s
ca
n
su
p
p
or
t
fa
m
ili
es
in
m
ak
in
g
co
nt
ac
t
w
ith
th
os
e
ag
en
ci
es
,
su
ch
as
by
gi
vi
ng
na
m
es
an
d
co
nt
ac
t
de
ta
ils
or
by
or
ga
ni
si
ng
in
iti
al
m
ee
tin
gs
.
K
ey
q
u
es
ti
o
n
s
H
ow
ef
fe
ct
iv
el
y
do
w
e
su
p
p
or
t
th
e
fo
ru
m
or
Pa
re
nt
C
ou
nc
il
th
at
re
p
re
se
nt
s
p
ar
en
ts
’v
ie
w
s?
To
w
ha
t
ex
te
nt
do
w
e
in
vo
lv
e
p
ar
en
ts
in
sh
ar
in
g
ke
y
in
fo
rm
at
io
n
ab
ou
t
th
ei
r
ch
ild
re
n’
s
p
as
to
ra
la
nd
le
ar
ni
ng
ne
ed
s
at
ke
y
tr
an
sf
er
st
ag
es
?
H
ow
ef
fe
ct
iv
el
y
do
w
e
fo
llo
w
ad
vi
ce
in
Th
e
C
od
e
of
Pr
ac
tic
e
fo
r
p
up
ils
w
ho
ha
ve
ad
di
tio
na
ls
up
p
or
t
ne
ed
s
H
ow
ef
fe
ct
iv
el
y
do
w
e
us
e
p
ar
en
ts
’
sk
ill
s
an
d
in
te
re
st
s
to
p
ro
m
ot
e
ef
fe
ct
iv
e
p
ar
tn
er
sh
ip
s
w
ith
em
p
lo
ye
rs
an
d
in
du
st
ry
?
H
ow
ef
fe
ct
iv
el
y
do
es
th
e
sc
ho
ol
w
or
k
w
ith
p
ar
en
ts
to
es
ta
bl
is
h
lin
ks
an
d
co
m
m
un
ic
at
e
w
ith
st
at
ut
or
y
ag
en
ci
es
an
d
ot
he
r
so
ur
ce
s
of
su
p
p
or
t
fo
r
fa
m
ili
es
?
Ev
id
en
ce
St
re
n
g
th
s
A
re
as
fo
r
d
ev
el
o
p
m
en
t
Li
n
k
s
w
it
h
lo
ca
l
au
th
o
ri
ty
o
r
o
th
er
m
an
ag
in
g
b
o
d
y,
o
th
er
sc
h
o
o
ls
,
ag
en
ci
es
an
d
em
p
lo
ye
rs
.
Th
is
in
di
ca
to
r
is
co
nc
er
ne
d
w
ith
th
e
fo
llo
w
in
g
th
em
es
:
•
lin
ks
w
ith
th
e
lo
ca
la
ut
ho
rit
y
or
ot
he
r
m
an
ag
in
g
bo
dy
•
lin
ks
w
ith
ot
he
r
ed
uc
at
io
na
le
st
ab
lis
hm
en
ts
•
lin
ks
w
ith
vo
lu
nt
ar
y
or
ga
ni
sa
tio
ns
,t
he
w
id
er
co
m
m
un
ity
an
d
em
pl
oy
er
s
•
lin
ks
w
ith
st
at
ut
or
y
or
ga
ni
sa
tio
ns
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Partnership with parents
G
o
o
d
p
ra
ct
ic
e
Pa
re
nt
s
sh
ou
ld
id
en
tif
y
st
ro
ng
ly
w
ith
th
e
lif
e
an
d
w
or
k
of
th
e
sc
ho
ol
.
Th
e
sc
ho
ol
ha
s
to
be
w
el
co
m
in
g
to
p
ar
en
ts
.
Th
is
in
vo
lv
es
cr
ea
tin
g
a
w
el
co
m
in
g
en
vi
ro
nm
en
t,
w
ith
cl
ea
r
di
re
ct
io
ns
to
th
e
of
fic
e
w
he
re
fr
ie
nd
ly
st
af
f
de
al
ef
fe
ct
iv
el
y
w
ith
en
q
ui
rie
s.
Sc
ho
ol
s
sh
ou
ld
st
riv
e
to
de
ve
lo
p
co
m
fo
rt
ab
le
w
ai
tin
g
ar
ea
s
an
d
p
ar
en
ts
ro
om
s.
Sc
ho
ol
s
sh
ou
ld
st
riv
e
to
ho
ld
so
ci
al
ac
tiv
iti
es
w
hi
ch
in
vo
lv
e
fa
m
ili
es
an
d
th
e
co
m
m
un
ity
.
Pa
re
nt
te
ac
he
rs
as
so
ci
at
io
ns
(P
TA
s)
an
d
Pa
re
nt
s
A
ss
oc
ia
tio
ns
(P
A
s)
ha
ve
va
lu
ab
le
ro
le
s
to
p
la
y
in
de
ve
lo
p
in
g
th
e
sc
ho
ol
as
a
ke
y
co
m
m
un
ity
hu
b.
Te
ac
he
rs
sh
ou
ld
be
ap
p
ro
ac
ha
bl
e
an
d
ac
ce
ss
ib
le
to
ch
ild
re
n
an
d
pa
re
nt
s.
Th
ey
sh
ou
ld
be
co
m
m
itt
ed
to
w
or
ki
ng
in
pa
rt
ne
rs
hi
p
w
ith
pa
re
nt
s
to
en
ha
nc
e
th
e
q
ua
lit
y
of
ch
ild
re
n’
s
le
ar
ni
ng
.
Th
e
sc
ho
ol
sh
ou
ld
ha
ve
p
ro
ce
du
re
s
in
p
la
ce
to
en
ga
ge
w
ith
p
ar
en
ts
w
ho
ar
e
re
lu
ct
an
t,
or
fin
d
it
di
ffi
cu
lt
to
su
p
p
or
t
th
ei
r
ch
ild
re
n’
s
le
ar
ni
ng
or
be
co
m
e
in
vo
lv
ed
in
th
e
lif
e
an
d
w
or
k
of
th
e
sc
ho
ol
.
K
ey
q
u
es
ti
o
n
s
H
ow
ef
fe
ct
iv
e
ar
e
w
e
in
p
ro
vi
di
ng
a
fr
ie
nd
ly
an
d
w
el
co
m
in
g
en
vi
ro
nm
en
t
to
p
ar
en
ts
?
W
ha
t
st
ep
s
do
w
e
ta
ke
to
en
co
ur
ag
e
p
ar
en
ts
to
co
nt
ac
t
th
e
sc
ho
ol
?
H
ow
p
ro
m
p
t,
ef
fe
ct
iv
e
an
d
ap
p
ro
ac
ha
bl
e
ar
e
ou
r
st
af
f
in
de
al
in
g
w
ith
p
ar
en
ta
lv
is
its
an
d
en
q
ui
rie
s
in
cl
ud
in
g
p
ar
en
ts
w
ho
ex
hi
bi
t
ch
al
le
ng
in
g
be
ha
vi
ou
r?
H
ow
ef
fe
ct
iv
el
y
do
w
e
en
ga
ge
w
ith
an
d
in
vo
lv
e
p
ar
en
ts
in
th
e
lif
e
an
d
w
or
k
of
th
e
sc
ho
ol
,
in
cl
ud
in
g
th
os
e
w
ho
ar
e
re
lu
ct
an
t
or
fin
d
it
di
ffi
cu
lt
to
en
ga
ge
w
ith
th
e
sc
ho
ol
?
H
ow
w
el
ld
o
w
e
un
de
rs
ta
nd
th
e
ba
rr
ie
rs
to
p
ar
en
ta
li
nv
ol
ve
m
en
t
in
ch
ild
re
n’
s
le
ar
ni
ng
an
d
ho
w
ef
fe
ct
iv
el
y
do
w
e
ov
er
co
m
e
th
em
?
Ev
id
en
ce
St
re
n
g
th
s
A
re
as
fo
r
d
ev
el
o
p
m
en
t
C
li
m
at
e
an
d
re
la
ti
o
n
sh
ip
s.
Th
is
in
di
ca
to
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Appendix 1: Worked example
Introduction
The following section gives an illustration of a completed work pad. The example
reflects the work of an individual school. The strengths, areas for development
and sources of evidence were recorded at appropriate times over the course of
the year.
Since the questions are designed to evaluate the quality of the school’s partnership
arrangements, it is of crucial importance that parents are involved actively in the
process. Schools will recognise the challenges of engaging with parents who are
reluctant to, or find difficulty with, becoming involved in the work of the school.
However, the importance of involving all parents in the process cannot be
over-emphasised.
The self-evaluation process will lead to points for action for the school. It is
important that schools share findings openly. Schools should indicate the strengths
of partnership arrangements and how the school’s improvement plan will address
the areas for further development, as well as highlighting the role of parents in
implementing the plan.
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Appendix 2: Sources of support
Improving partnerships with parents
The Scottish Executive Education Department (SEED) has provided clear
policy commitments to promote and improve parents’ involvement in their
children’s overall education and to review and reform parental representation.
These commitments are set out in a range of documents, including the following.
The National Priorities for School Education
Scottish Executive response to the review of Enterprise in Education –
‘Determined to Succeed’ (2003)
Educating for Excellence (2003)
A Partnership for a Better Scotland (PABS) (2003)
The Education (Additional Support for Learning) (Scotland) Act 2004
Ambitious, Excellent Schools (2004)
• The full range of HMIE self-evaluation guides is available from the website
www.hmie.gov.uk. Many of these include specific references to partnership
with parents. The pre-inspection questionnaires that HMIE use during inspections
are available at www.hmie.gov.uk/about_us/inspections/prepinsp.asp.
• SEED has developed a website which gives case studies and support materials
from schools which exhibit features of very good practice in their partnership
with parents. The materials have been issued in CD-ROM form to all Scottish
schools, and can also be viewed at http://www.not-there-yet.ac.uk.
• The parentzone website http://www.parentzonescotland.gov.uk/ is a developing
resource for parents. There is a similar site at http://www.parentscentre.gov.uk
which also contains useful information, primarily aimed at parents of
children at school in England.
• There is a specific link from the parentzone website to organisations which
can give further support to families. See:
http://www.parentzonescotland.gov.uk/weblinks/parentalinvolvement.asp#0.
• The Scottish Parent Teacher Council represents parents’ interests across
Scotland. Its website is at http://www.sptc.info/.
• The Scottish School Board Association supports parents’ representative
bodies. See http://www.schoolboard-scotland.com/ for more information.
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